This study examined social-cognitive and cultural predictors of academic satisfaction in a sample of 731 sexual minority college students. In addition to predictors drawn from the social-cognitive model of domain satisfaction (Lent, 2004) , we included heterosexist harassment (perceived animosity toward nonheterosexuality) as a culture-specific predictor, with the potential to predict sexual minority students' academic satisfaction and desire to remain at their current college campuses. The findings indicated that the model fit the data well and accounted for substantial amounts of the variance in academic satisfaction and persistence intentions. It was also found to be invariant across subsamples of students who identified as lesbian, gay, or bisexual. The culture-specific predictor, heterosexist harassment, was linked to academic satisfaction indirectly, largely through perceptions of lower environmental supports. Heterosexist harassment also produced a small direct, negative path to persistence intentions, apart from the social-cognitive predictors. We consider the implications of the findings for future research and for practical efforts to promote the academic well-being of sexual minority students.
Sexual minority group members, broadly defined as those who have a sexual orientation other than heterosexual, face unique challenges as college students (Rankin, Weber, Blumenfeld, & Frazer, 2010) . Many may experience concurrent sexual identity and career development struggles (Hetherington, 1991) , unwelcoming campus climates (Gortmaker & Brown, 2006) , and perceptions of inadequate institutional support (Rankin et al., 2010) . These stressors may diminish the quality of the college experience. For example, in a recent multicampus survey of lesbian, gay, bisexual, transgender, and queer identified (LGBTQ) college students, 25% of the students who identified as lesbian, gay, bisexual, or queer indicated that they had experienced some form of exclusionary, intimidating, offensive, or hostile conduct, most of which was attributed to their sexual orientation. In addition, 28% had seriously considered leaving their institution, a higher percentage than among heterosexual students (Rankin et al., 2010) . Such an outcome could disadvantage both the institution and the student. For example, institutions could lose diverse members of their community, experience adverse publicity, and lose tuition dollars; and students who leave college without earning a degree are susceptible to higher poverty rates (Baum, Ma, & Payea, 2013) and lower earning potential compared to those who graduate (Pew Research Center, 2014) .
Unfortunately, the factors that contribute to the academic wellbeing and retention of sexual minority college students have received limited attention in the counseling-vocational psychology and higher education literatures (Sanlo, 2004) . One barrier to such research may have been the reluctance of many institutions to survey students about their sexual orientation, making it difficult to link this status to academic outcomes (Windmeyer, Humphrey, & Barker, 2013) . Given the significant economic and social justice implications, it would seem important to devote greater study to the academic well-being of sexual minority students, particularly employing integrative and practice-relevant theoretical models.
Social Cognitive Model of Domain Satisfaction
A potentially fruitful framework for exploring sexual minority students' academic well-being is the social-cognitive model of domain satisfaction (Lent, 2004; Lent & Brown, 2006 . This model represents a unified theoretical perspective on well-being that incorporates key aspects of social-cognitive career theory (Lent, Brown, & Hackett, 1994) . In particular, as shown in Figure  1 , the model includes five classes of predictors: (a) personality traits and affective dispositions that predispose one to experience pleasant or unpleasant emotions; (b) self-efficacy, or confidence in one's ability to successfully perform particular behaviors; (c) goal progress, referring to the amount of perceived progress toward valued goals; (d) outcome expectations, or beliefs about the outcomes of pursuing a particular course of action; and (e) environmental supports, referring to the resources available for pursuing one's goals and building self-efficacy. According to the model, those with more favorable affective traits and greater levels of environmental support, self-efficacy, and positive outcome expectations are more likely to make progress toward their goals and, in turn, to feel satisfied within particular life domains and roles.
Although the social-cognitive model can be adapted to a variety of different life domains and settings, much of its research base involves well-being in academic settings. For example, crosssectional studies have found good support for many of the model's predictions in general samples of college students (e.g., Lent et al., 2005) as well as in samples of engineering students (e.g., Lent, Singley, Sheu, Schmidt, & Schmidt, 2007) and students of color (e.g., Ojeda, Flores, & Navarro, 2011; Sheu, Mejia, Rigali-Oiler, Primé, & Chong, 2016) in the United States. The model has also been used increasingly to study the academic well-being of students representing a variety of nationalities and cultures outside the United States (e.g., Lent et al., 2014; Sheu, Chong, Chen, & Lin, 2014) , and several longitudinal studies have also appeared (e.g., Lent, Taveira, & Lobo, 2012; Singley, Lent, & Sheu, 2010) .
One flexible feature of the domain well-being model is its ability to be modified with the addition of variables that capture the cultural experiences of particular diverse groups of students (Sheu & Lent, 2009 ). For example, Hui, Lent, and Miller (2013) included acculturation and enculturation as relevant variables for Asian American students, finding that both of these variables were linked to perceptions of environmental support and, in turn, to academic and social domain satisfaction. Other researchers have examined various self-construal variables in African international students in the United States (Ezeofor & Lent, 2014) and in Taiwanese and Singaporean students (Sheu et al., 2014) as cultural complements to the well-being model. A common finding has been that the culture-specific variables are linked to academic outcomes largely indirectly, typically via their relations to environmental support.
Applying the Domain Satisfaction Model to Sexual Minority College Students
Although the social-cognitive well-being model has been applied to a variety of diverse student groups (e.g., students of color and women in male-dominated majors), we did not find prior studies extending it to the experiences of sexual minority individuals. We reasoned that the basic model would be applicable to sexual minority students because their academic behavior is subject to the same motivators and deterrents that are relevant to college students generally. At the same time, as minority group members, many sexual minority students contend with unique social-contextual challenges that may affect their academic lives. One such challenge is heterosexist harassment, which may be defined as the "insensitive verbal and symbolic (but non- Figure 1 . Integrative model of well-being under normative life conditions. PA ϭ positive affect; NA ϭ negative affect; GSE ϭ generalized self-efficacy. Adapted from "Toward a Unifying Theoretical and Practical Perspective on Well-Being and Psychosocial Adjustment," by R. W. Lent, 2004, Journal of Counseling Psychology, 51, p. This article is intended solely for the personal use of the individual user and is not to be disseminated broadly.
assaultive) behaviors that convey animosity toward nonheterosexuality" (Silverschanz, Cortina, Konik, & Magley, 2008) . Heterosexist harassment may be prevalent within college environments, as reflected, for example, by the frequency with which sexual minority students report exclusionary, intimidating, offensive, or hostile conduct on campus due to their sexual orientation (Rankin et al., 2010) . Research has linked heterosexist experiences with anxiety, perceived stress, lower perceptions of social acceptance, depressive symptoms, and low self-esteem in college students (Silverschanz et al., 2008; Woodford, Han, Craig, Lim, & Matney, 2014) . One might expect that heterosexist experiences also contribute to diminished academic well-being. For example, Silverschanz et al. (2008) found that experiencing heterosexist harassment was associated with sexual minority students' academic disengagement. These findings were replicated by , who found that heterosexist harassment predicted both academic disengagement and lower grades. Woodford, Chonody, Kulick, Brennan, and Renn (2015) found that LGBQ microaggressions-defined as everyday brief, low-intensity events that convey negative messages about sexual minority individuals were related to academic developmental challenges (e.g., feeling as though one cannot keep up with class assignments). Similarly, heterosexist harassment in the workplace has been associated with lower job satisfaction and with adverse perceptions of the work environment (Velez & Moradi, 2012; Velez, Moradi, & Brewster, 2013) .
The Present Study
Because heterosexist harassment may negatively impact the quality of sexual minority students' academic lives (Silverschanz et al., 2008; , it is important to better understand how sexual minority students develop and maintain well-being in the face of heterosexist stressors. Thus, the current study tested the explanatory utility of a modified social-cognitive model in relation to sexual minority students, examining both universal and potential group-specific predictors of their academic well-being. The model was modified in several ways. First, we did not include personality variables in the model test. We were particularly interested in examining predictors that could more easily be targeted by educators and campus mental health workers in relatively brief psychoeducational interventions, whereas personality or affective tendencies are typically assumed to be relatively stable person qualities.
Second, we added heterosexist harassment to the model as a culture-specific predictor of academic satisfaction, reasoning that harassment experiences may lessen satisfaction primarily by diminishing one's sense of environmental support for their academic behavior (see Figure 2) . Thus, we posited a pathway from heterosexist harassment to (lowered) academic satisfaction via environmental support and, in turn, to the other social-cognitive predictors (i.e., self-efficacy, outcome expectations, and goal progress). We also examined the possibility of a direct path from heterosexist harassment to academic satisfaction.
Third, given the potential relevance of academic satisfaction and heterosexist harassment to students' desire to remain at, or leave, their institutions, we also added persistence intentions to the model. Prior research testing versions of the social-cognitive well-being model has found that persistence intentions (usually measured as intent to remain in particular majors) are predicted by academic satisfaction and, in some studies, additional socialcognitive variables (e.g., Lent et al., 2013 Lent et al., , 2015 Navarro, Flores, Lee, & Gonzalez, 2014) . Persistence intentions have, in turn, been found to predict actual persistence behavior (Lent et al., 2016) . Consistent with this research, we anticipated that intent to remain at one's campus would be predicted by the social-cognitive variables. We also tested whether harassment would contribute to the prediction of persistence intentions directly and/or indirectly (through perceived environmental support). Findings linking heterosexist harassment to academic satisfaction and/or persistence intentions could suggest a fruitful target for the promotion of Figure 2 . Prediction of academic satisfaction and persistence intentions in sexual minority students. Significant paths (p Ͻ .05) in Model 2, which included direct and indirect paths from heterosexist harassment to academic satisfaction and persistence intentions, are labeled with an asterisk. N ϭ 731. This document is copyrighted by the American Psychological Association or one of its allied publishers.
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sexual minority students' well-being, apart from the universal features of the social-cognitive model. In addition to testing the modified social-cognitive model in the larger sample, we sought to test the model's predictive utility for particular sexual minority subgroups. Some findings suggest that subgroups within the sexual minority community may have somewhat differing academic experiences. For example, Klein and Dudley (2014) found that students identifying as lesbian or gay reported greater impediments to their academic behavior due to discrimination than did bisexual students. We treated the model's generalizability, or invariance, across subgroups as an empirical question because we did not see a firm a priori basis for positing differences in the applicability of the model as a function of subgroup membership. Exploration for such differences was, however, deemed important to allow for the possibility of within-group variation and to avoid uniformity assumptions about sexual minority college students.
Method Participants
The participants were 731 college students who identified as sexual minority group members. They were enrolled at various colleges and universities throughout the United States and ranged in age from 18 to 30 (M ϭ 20.0, SD ϭ 1.3). The sample included 46.6% (n ϭ 341) men, 45.1% (n ϭ 330) women, and smaller percentages of transmen (2.3%, n ϭ 17), transwomen (.4%, n ϭ 3), non-binary/gender nonconforming individuals (4.9%, n ϭ 36), and other identities (.5%, n ϭ 4). Participants identified as lesbian (14.5%, n ϭ 106), gay (38.9%, n ϭ 284), bisexual (36.7%, n ϭ 268), and other orientations (e.g., pansexual; 10.0%, n ϭ 73). In terms of racial/ethnic group, 2.3% (n ϭ 17) were Black/African American, 8.1% (n ϭ 59) were Hispanic American or Latina/o, 73.6% (n ϭ 538) were White or European American, 8.1% (n ϭ 59) were Asian/Pacific Islander American, .4% (n ϭ 3) were Native American, 6.0% (n ϭ 44) were multiracial, and 1.5% (n ϭ 11) reported other identifications. In terms of academic standing, 26.8% (n ϭ 196) were first-year students, 28.0% (n ϭ 205) sophomore, 23.3% (n ϭ 170) junior, 21.3% (n ϭ 156) senior, and .5% (n ϭ 4) other statuses. They represented multiple geographic regions in the United States, with 12.7% (n ϭ 93) located in the Northeast, 26.0% (n ϭ 190) in the Mid-Atlantic, 13.3% (n ϭ 97) in the Southeast, 23.5% (n ϭ 172) in the Midwest, 9.6% (n ϭ 70) in the Southwest, 10.4% (n ϭ 76) in the West, and 4.5% (n ϭ 33) in the Northwest.
Measures
Participants provided demographic and academic status information. They also completed social-cognitive measures of environmental supports, self-efficacy, outcome expectations, goal progress, satisfaction, and intended persistence linked to the academic domain. Higher scores on the social-cognitive measures indicated positive perceptions (e.g., greater environmental support). Participants also completed a heterosexist harassment scale, with higher scores reflecting more negative experiences with harassment. For each scale, scores were calculated by summing item responses and dividing by the number of items on the scale.
Academic self-efficacy. Academic self-efficacy was measured with a 12-item scale developed by Lent et al. (2005) tapping self-efficacy for completing academic milestones (five items; e.g., "excel in your intended major over the next semester") and coping with barriers related to academic success (seven items; e.g., "cope with a lack of support from professors or your advisor"). Although these two aspects of self-efficacy are conceptually distinct, they are highly interrelated and have thus often been assessed via a total scale score (Lent et al., 2005) . Responses were obtained along a 10-point scale ranging from no confidence at all (0) to complete confidence (9). Lent et al. (2005) reported internal consistency estimates of .85 and above and found that the scale correlated with academic outcome expectations, goal progress, support, and satisfaction. The internal consistency estimate was .89 in the present study.
Academic outcome expectations. Academic outcome expectations were measured with a slightly modified 10-item scale (Lent et al., 2005) . Participants were presented with the statement, "Graduating with an undergraduate degree from my university will likely allow me to. . ." followed by a variety of positive outcomes (e.g., "receive a good job [or graduate school] offer"). They responded by indicating their extent of agreement with each statement, from strongly disagree (0) to strongly agree (9). Lent et al. (2005) estimated the internal consistency of this measure as .91. Validity was estimated via conceptually appropriate correlations with academic satisfaction and environmental supports (e.g., Ezeofor & . The internal consistency estimate was .89 in the present study.
Academic goal progress. Academic goal progress was measured with a seven-item scale (Lent et al., 2005) asking participants to indicate how much progress they are making toward a variety of goals common to undergraduate college students (e.g., "achieving/maintaining high grades in all of your courses"). Participants responded by indicating their amount of progress, from no progress at all (1) to excellent progress (5). Lent et al. (2005) reported an internal consistency value of .86. The internal consistency estimate was .91 in the present study.
Environmental supports. Environmental supports were measured with a nine-item scale (Lent et al., 2005) asking participants to respond to a set of statements regarding factors that support their academic progress (i.e., " [I] have access to a 'mentor' who could offer me advice and encouragement"). Participants responded by indicating how much they agree with each statement, from strongly disagree (1) to strongly agree (5). Lent et al. (2005) found an internal consistency estimate of .81 and also reported that the scale produced theory-consistent relations with measures of academic self-efficacy, outcome expectations, and satisfaction. The internal consistency estimate for the environmental support measure was .84 in the present sample.
Academic satisfaction. Academic satisfaction was measured with a seven-item scale (Lent et al., 2005) on which participants indicated how satisfied they feel with several aspects of their academic experience (e.g., "For the most part, I am enjoying my coursework"). Participants indicated their level of agreement with each statement, from 1 (strongly disagree) to 5 (strongly agree). Lent et al. (2005) reported an internal consistency estimate of .87 and theory-consistent correlations with the other social-cognitive variables. The internal consistency estimate was .89 for this scale in the present study. This document is copyrighted by the American Psychological Association or one of its allied publishers.
Intended persistence. Students' intention to remain at their college was measured with a three-item scale used by Lent et al. (2005) . It was a modified form of a scale originally developed by Lent et al. (2003) to assess intended persistence in engineering majors. In the original scale, participants were asked to indicate their level of agreement with each statement (e.g., "I plan to remain enrolled in an engineering major over the next semester") along a scale ranging from strongly disagree (1) to strongly agree (5). The phrase "in an engineering major" was replaced with "at my college/university" in the present study. The original scale yielded an internal consistency reliability estimate of .93 and has been found to strongly predict actual future persistence in engineering (Lent et al., 2003) . The internal consistency estimate was .78 for the modified scale in the present study.
Heterosexist harassment. Heterosexist harassment was measured with a modified version of the Workplace Heterosexist Experiences Questionnaire (WHEQ; Waldo, 1999) . The WHEQ is a self-report measure consisting of 22 items assessing sexual minorities' experiences of heterosexist harassment. In the original version, participants are asked to indicate the extent to which their coworkers or supervisors treated them in discriminatory fashion (e.g., "left you out of social events because of your sexual orientation") over the past 24 months. Responses were made along a scale ranging from never (0) to most of the time (4). Internal consistency for the WHEQ was estimated to be .93 (Waldo, 1999) . Waldo also reported that the WHEQ yielded theoretically consistent relationships with perceptions of job stress, organizational tolerance for heterosexism, job dissatisfaction, and psychological distress. For the present study, involving campus-based heterosexism, the WHEQ's stem was modified to refer to potential perpetrators of heterosexism in a university environment (i.e., professors/staff/students) in place of supervisors/coworkers, and individual items were modified to reflect this environment (e.g., "at your classroom" was used instead of "in your office"). Additionally, to reflect the experiences of students who had been enrolled for only the past year, the time frame was changed to 12 months. The internal consistency estimate was .87 for the modified WHEQ scale in the present study.
Procedure
After receiving institutional review board approval for the study, participants were recruited toward the end of their spring semesters via Facebook advertisements targeted at sexual minority users. Sexual minority was defined broadly to include cisgender or transgender college students who identified as lesbian, gay, bisexual, or queer. When viewing the recruiting advertisement on their Facebook news feed, individuals had the option of clicking on the advertisement to proceed to a web page containing information about the study and an informed consent form. For participants to be eligible, they had to indicate that they were at least 18 years old and identify as both a current student who attends college in the United States and as a sexual minority group member. Participants were also informed that they could close their browsers at any time during the study if they did not wish to complete the entire study. The survey measures were presented in random order, followed by demographic and student status questions (e.g., race/ethnicity, gender identity, sexual orientation, and class year). To prevent item skipping, participants were required to respond to all items on a given survey page before proceeding to the next page. In return for their participation, students had the opportunity to enter into a drawing for a $25 gift card (at a rate of one gift card for every 50 participants). To preserve anonymity, those participating in the drawing provided their e-mail address in a separate web page that was not linked to the data.
Results
The online survey was accessed by 832 individuals, though four of them declined to participate and 13 were ineligible for the study (e.g., because they did not identify as a sexual minority group member, did not reside in the United States, or were not at least 18 years old). Of the 815 eligible respondents, 84 did not complete the entire survey. The data were found to be missing completely at random (Little, 1988) : 2 ϭ 1424.06, df ϭ 1515, p ϭ .95. Given the adequate sample size with complete data, missing data were handled via listwise deletion. Table 1 displays the means, standard deviations, correlations, and internal consistency reliability coefficients for the predictor and criterion variables in the full sample (N ϭ 731). Each of the variables yielded acceptable reliability estimates (.78 -.91) . Correlations among the social-cognitive variables were consistent with theory. Heterosexist harassment, the variable unique to sexual minority students, yielded small yet significant negative relationships with each of the social-cognitive variables. Note. N ϭ 731. All correlations are significant, p Ͻ .05. Higher scores on the heterosexist harassment scale imply more experiences with harassment. This document is copyrighted by the American Psychological Association or one of its allied publishers.
Model Test in the Full Sample
The model shown in Figure 2 was subjected to a path analysis with measured variables using the MLM estimation procedures of Mplus 7.4 (Muthén & Muthén, 1998 . Following Hu and Bentler's (1999) dual-fit index strategy, adequacy of model-data fit was determined primarily with the standardized root-mean-square residual (SRMR), the comparative fit index (CFI), and the root mean square error of approximation (RMSEA). Using the HuBentler strategy, fit can be considered adequate if (a) the SRMR value is .08 or less in combination with (b) an RMSEA value of .06 or less or (c) a CFI value of .95 or more. We relied primarily on the SRMR and CFI combination because the RMSEA can produce inflated estimates with models with few degrees of freedom and relatively small sample size (Kenny, Kaniskan, & McCoach, 2015) ; the latter was the case in our multigroup model tests.
We compared two model variations. Model 1 included only indirect paths from heterosexist harassment to the outcome variables, reflecting the possibility that harassment would be linked to academic satisfaction and persistence intentions only indirectly, via perceptions of environmental support. This model fit the data well (S-B 2 [5] ϭ 9.567, p Ͼ .05; SRMR ϭ .018; CFI ϭ .996; and RMSEA ϭ .035, 90% CI [.00, .069]). Model 2 added direct paths from heterosexist harassment to academic satisfaction and persistence intentions, along with indirect paths via environmental support. This model also offered good fit to the data: S-B 2 (3) ϭ 2.385, p Ͼ .05; SRMR ϭ .007; CFI ϭ 1.00; and RMSEA ϭ .00, 90% CI [.00, .057].
A comparison of the two models indicated that Model 2 (indirect plus direct effects) produced better fit to the data (⌬S-B 2 ϭ 7.539, df ϭ 2, p Ͻ .05). In the latter model, heterosexist harassment produced a small but significant, direct path to persistence intentions (Ϫ.10), though its direct path to academic satisfaction was nonsignificant (.01). Most of the paths among the socialcognitive predictors were significant, with the exception of the path from outcome expectations to goal progress (Ϫ.06). Each of the social-cognitive predictors accounted for significant variation in academic satisfaction (R 2 ϭ .52). However, only academic satisfaction and self-efficacy, along with heterosexist harassment, were significantly predictive of college persistence intentions (R 2 ϭ .25). The significant paths in Model 2 are shown in Figure 2 .
The indirect effects in Model 2 were examined with biascorrected bootstrapping and 5000 samples in Mplus 7.4 (Muthén & Muthén, 1998 . Heterosexist harassment was linked to academic satisfaction indirectly via environmental support and the latter's relations to the other predictors, with the exception of the outcome expectations/goal progress pathway. Indirect paths from harassment to persistence intentions were mediated by paths from environmental support to self-efficacy and academic satisfaction. Thus, the relationship of harassment to the two outcome criteria occurred largely through intervening variables. (A full set of indirect path results can be obtained from the first author.)
Model fit by Sexual Orientation Subgroup
We next tested the extent to which the fit of Model 2 to the data was consistent across sexual minority subgroups. To test for invariance (or equivalence) of model fit across groups, we compared a model in which the paths among the variables were allowed to vary by group against a model in which the paths were constrained to be equal across groups. To the extent that the constrained and unconstrained model variations do not differ significantly in model fit, one can infer that the model is applicable across groups. This analysis involved only the lesbian, gay, and bisexual subsamples because those identifying with other orientations represented a relatively small (n ϭ 73) and heterogeneous group (e.g., pansexual, asexual, queer).
The model produced adequate fit to the data in each subsample; for students who identified as lesbian, SRMR ϭ .054, CFI ϭ .957, RMSEA ϭ .159, S-B scaled 2 (3, N ϭ 106) 
Discussion
This study was aimed at examining the utility of a modified social-cognitive model in predicting the academic well-being of sexual minority college students. Specifically, we tested a model in which the primary social-cognitive predictors of self-efficacy, outcome expectations, goal progress, and environmental supports were modeled as precursors of academic satisfaction. We extended the basic social-cognitive model by adding persistence intentions as a hypothesized outcome of academic satisfaction and its predictors. We also examined whether and how heterosexist harassment-an experience specific to sexual minority persons-might add to the understanding of both their academic satisfaction and persistence intentions.
Findings indicated that the modified social-cognitive model provided good fit to the data, accounting for roughly half of the variance in students' academic satisfaction and a quarter of the variance in their intentions to remain at their current institutions. That the social-cognitive variables were predictive of academic satisfaction replicates earlier research with general college samples (e.g., Lent et al., 2005) . More importantly, these findings extend those of prior studies testing the cultural range of the socialcognitive model, both among racial/ethnic minority groups in the United States and students in other countries (e.g., Sheu et al., 2014) . This is the first study to test the model in a sample consisting exclusively of sexual minority students. The findings suggest that these students may achieve academic well-being through the same core social-cognitive processes as other student groups. At the same time, heterosexist harassment was found to be linked to their sense of environmental support and, in turn, to their academic satisfaction and desire to remain at their campuses. This document is copyrighted by the American Psychological Association or one of its allied publishers.
In addition to achieving good fit to the data in the full sample, we found that model fit was invariant across subsamples of students who identified as lesbian, gay, or bisexual. This suggests that the model is generalizable across these groups of sexual minority students, though there were slight variations among the groups in explained variation in the outcome variables (slightly less variance explained in the bisexual subsample compared to the other groups). It may be that adding predictors to the model that are specific to bisexual students' experience would yield a more complete picture of their well-being. For example, some bisexual students may experience discrimination from both heterosexuals and from others within the sexual minority community.
Studies with other diverse groups had examined the means by which culture-specific variables related to academic satisfaction. For example, Hui et al. (2013) examined whether acculturation and enculturation contribute to academic satisfaction via social support. Likewise, Ezeofor and Lent (2014) studied the linkages of different forms of self-construal to the academic satisfaction of African international students in the United States. Consistent with the findings of these earlier studies, we found that the culturespecific variable in the current study, heterosexist harassment, was linked to academic satisfaction indirectly, primarily through environmental supports. The implication of this finding is that heterosexist harassment may disrupt academic well-being by leaving students feeling unsupported in their academic environment.
By adding persistence intentions to the model test, we were able to examine one of the key outcomes of academic satisfaction (or dissatisfaction), namely, one's inclination to continue at (or leave) one's current college environment. We found that heterosexist harassment was linked to persistence intentions indirectly (via social-cognitive pathways) as well as through a small but significant, negative direct path. This suggests that the experience of heterosexist harassment may be a risk factor for college withdrawal or transfer. In other words, students who experienced harassment were somewhat less likely to want to remain at their campuses, possibly because of perceptions of limited social acceptance or academic disengagement-variables with which heterosexist harassment has been associated (Silverschanz et al., 2008; .
The results of this study should be interpreted in the light of its limitations. First, participants were recruited via a social media strategy targeting individuals who identified as college students and "liked" Facebook pages related to LGBTQ topics. Though it was likely to reach many relevant participants, such a strategy may be less likely to attract students who are not involved with social media, are not interested in following LGBTQ topics online, or are less comfortable identifying publicly as a sexual minority group member. Those who are more versus less "out" may have different experiences with heterosexist harassment. Second, the study used a cross-sectional design. Thus, the findings may not be used to infer causal or temporal relations among the variables. Third, it should be noted that some of the statistically significant path coefficients were relatively small in magnitude (e.g., the path from heterosexist harassment to persistence intentions), raising questions about their clinical significance.
Several directions for future research might be cited. First, it would be useful to extend these findings to the prediction of actual college persistence and to add other culture-specific predictors to the study of the social-cognitive model in sexual minority students' academic well-being. These might include, for example, indicators of campus climate (e.g., support for or antipathy toward LGBTQ issues), size of the sexual minority community, and the level of one's involvement in it. Second, it would be valuable to extend study to sexual minority students' well-being in other life domains, especially the social domain, given the potential of social stigma or acceptance to affect the quality of students' social lives, apart from the academic aspects of college.
A third direction for future research would be to use longitudinal and experimental designs capable of testing the model's temporal and causal assumptions. Though such designs would provide a stronger basis for deriving practice elements from the socialcognitive model, the current findings do offer some provisional suggestions for practice. For example, the academic well-being of sexual minority students may be facilitated by targeting generic features of the model, such as bolstering of academic supports and self-efficacy in students who doubt their capabilities or are underperforming academically. In addition, considering the negative relationship we found between heterosexist harassment and perceptions of environmental support, it may be useful to engage in advocacy and other institutional efforts to reduce heterosexism on campus, for example, via enhanced diversity training, antibias policies, and LGBTQ visibility on campus. Academic mentorship for and by sexual minority individuals-an approach consistent with social-cognitive theory's emphasis on modeling (Bandura, 1997) -may also offer a helpful means for empowering sexual minority students to anticipate and cope with the bias they may experience.
Taken together, these findings extend the social-cognitive career theory literature by applying the domain well-being model to a minority context in which it has not been previously studied, namely, sexual orientation. This complements prior applications of the model to other minority groups on U.S. campuses, such as students of color (e.g., Sheu et al., 2016) and international students (Ezeofor & Lent, 2014) . The results of the present study largely conform to the theorized academic well-being model and provide preliminary support for the model's generalizability to sexual minority students. They also point to the role that heterosexist harassment may play in the academic well-being of these students. Further research is necessary to replicate and extend these findings, particularly to students who represent multiple forms of diversity, or intersectionality-for example, those who may face harassment or other academic and social hurdles related to their sexual orientation as well as their racial/ethnic minority identities or membership in other underrepresented campus groups.
